understanding of the Old Babylonian school, its curriculum, and its teaching methods has considerably improved.
This article consists of two parts. In the first part I will outline a few interpretative possibilities stemming from a curricular approach to the corpus. The second part includes the results of my work on the primary sources: additional fragments, joins, corrections, and suggestions.
PART 1: PROVERBS IN THE CURRICULUM
The scribal curriculum of the Old Babylonian period can be reconstructed in some detail. Since educational practice was not entirely uniform, I will restrict myself to that of Nippur, where most of our sources originate.
The Nippur curriculum consisted of two phases. In the first, pupils mainly copied a variety of lexical texts. These texts aimed at imparting the writing system but also introduced Sumerian vocabulary. In the second phase of their curriculum pupils studied literary texts. Tablets with proverbs are found at the end of the first phase. Their contents prepared students for studying literary Sumerian in the second phase.
There are thousands of exercise texts from Nippur which allow us to get a rather precise idea of what was taught in what order and how. Exercise tablets come in five types: prisms, large multi-column tablets, square tablets, single-column tablets, and lentil-shaped tablets or buns.5 Prisms, multi-column tablets, and single-column tablets were used by pupils of all levels. Square tablets (usually called type II tablets) and lentils are characteristic of the first phase. Both lentils and type II tablets provide a model text by the teacher, to be copied by a pupil. In general, literary exercises are written on tablet types that do not include a teacher's model. Type II tablets combine extracts from two different texts: introduction of a new exercise and a repetition of an old one. The obverse contains a model text written by the teacher. This is the new exercise. To the right of the model there is room for the pupil to copy the example several times, until he became truly familiar with the exercise. The reverse was used by the pupil to repeat a longer extract from a school text that he already knew by heart. Type II tablets thus allow us to establish the order in which texts were studied. Coll. (Sumerian Proverb Collection) 2 + 6.6 For this collection we now have over one hundred twenty-five Nippur sources. More than half of these tablets are either buns or type II tablets.7 Other proverb collections that were frequently used in primary education are 1 and 3. Collections 1, 2, and 3 are relatively well standardized. There are, to be sure, many variants in orthography and in verbal forms. Occasionally the order of two proverbs is inverted, an extra proverb is added, or one is omitted (though it should be remarked that adding and omitting are terms that presume a fixed composition). The proverb collections are flexible compositions. They share this feature with other texts used in the first phase of education: the lexical corpus. Other collections besides SP Colls. 1, 2, and 3 are relatively rare. Collection 16, for instance, is represented in Alster's edition by three sources. Two more tablets may now be added (see below) to bring the total to five. Two out of five are type II texts. How can such numbers be interpreted? Evidently, Collection 16 was available for Nippur teachers to assign as an exercise, but they rarely did so.
This pattern compares well with the distribution of the lexical corpus. There are some lexical texts that are available in tens or even hundreds of copies. Examples are Syllable Alphabet B (a very elementary exercise), the tree list (the first section of Old Babylonian ur5-ra), Proto-Ea, Proto-Lu, and Proto-Izi. In contrast, there are lists that rarely appear among the school tablets. There are six examples of Early Dynastic Lu A from Old Babylonian Nippur. One of these is written on the reverse of a type II tablet with Nigga on the other side (N 5566 + N 5583).8 There are five copies of an abbreviated form of Proto-Ea, two of them written on a type II tablet.9 Somewhat more frequent are Proto-Diri, ugumu, and the later portions of ur5-ra. If one were to plot the ideal order of the exercises against the number of tablets found one would see peaks with passes and valleys. he is a scribe indeed." Since the pupils who copied this line had learned hundreds and hundreds of (lexical) entries it is hard to take this statement literally. The importance of a nice hand is no doubt exaggerated. The saying may be used to encourage good handwriting, but it may as well be invoked to ridicule a pupil who is more successful in refining his hand than in recalling entries. Even though the grammatical and lexical interpretation of this proverb does not seem to pose insurmountable problems-many proverbs, however, do-its interpretation as a moral lesson is very uncertain. Many proverbs do not seem to have any moral implication at all. They simply describe a situation or a mental state in a particularly vivid way. This is the case, for instance, for SP Coll. 16.F1, also attested as SP Coll. 9.G3 (see part II, below): kur ku3 ba-al-gin7 lu2 dim2-ma nu-sa6 Like a mountain mined for metals, this man is not in a right state of mind.
If we look at the place that the proverbs occupy in the curriculum, it becomes clear that they must have had other functions as well. We may look forward in the curriculum to the literary texts, and backward to the lexical corpus. The comparison with a mountain mined for metal ore is also found in the Curse of Agade, line 109, and is used there similarly to express the idea of disturbance and confusion. In another proverb in Collection 16, just a few lines further on, we find: 10 See below, SP Coll. 2.6 for the reading of this proverb.
[ d]nirab-gin7 dar-ra-me-en Proverb collections are not grammatical paradigms in disguise. We may understand the curriculum as a series of exercises with a gradual increase of unit length: syllable, word, sentence, text. The standard order of school exercises in the classical world is, indeed, very similar.'7 In this curricular series the proverb loosely represents the sentence and therefore coincides with the introduction of grammar. These collections of sayings, fables, and literary quotations were found to be suitable for beginners' Sumerian. They served as a tool for explaining Sumerian grammar by example, rather than for representing this grammar in an abstract way. To understand this teaching method we may, again, look for a parallel in the lexical corpus. Lexical texts were copied first of all to get familiar with the writing system. The more systematic treatments of the writing system, the sign lists Proto-Ea and Proto-Diri, are not the first lists that were copied. Instead, the pupils were to copy long lists of Sumerian nouns (u r 5-r a). In these long lists they would encounter virtually all the problems inherent in Sumerian writing. Proto-Ea gives all the values of all Sumerian signs. Pupils who copied Proto-Ea knew all these values; they had encountered them in u r -ra. What they learned was the system behind it. Proto-Ea teaches the abstract concept of polyvalence. Similarly, the grammatical vocabularies and verbal paradigms were written by advanced pupils. The two atypical pieces (2N-T496 and 2N-T500) indicate that this is not a random lot. It may be the production of a single session, where pupils on different levels were working together. Some were working on proverbs, while another was still familiarizing himself with the sign repertory in Syllable Alphabet B. Note that no literary texts were found in this particular group. The evidence is of course too meager and too isolated to be of much value. It may, however, give some grounds for the expectation that the archaeological distribution of school texts may indeed contain significant information.
ON TEXTS AND TABLETS
Our way of reading and understanding ancient texts has a history of its own. In many respects we may trace this history back to the humanist scholars of the Renaissance.23 One of the main contributions of this scholarship was the contextualization of ancient texts. The texts that were the subject of their scrutiny were, first of all, of course, the Bible, and, second, the writings of classical antiquity. In the preceding period of scholasticism, authoritative texts were used as sources of quotations. These decontextualized quotations were used to prove or illustrate a point of discussion. For humanist scholars, however, the authority of the ancient text was not located in isolated quotations, but in authorial intent. They were interested in the ancient text as a source of knowledge about a glorious past. They (re-)invented philological and hermeneutical methods to interpret the meaning of a text as the expression of the intention of an author. They were well aware that the earliest manuscripts they were dealing with were from the Carolingian period, and thus many centuries removed from the period they wanted to study. Among the important tasks, therefore, was the classification of manuscript variants and the identification of the best reading, in order to arrive at the text as it had originally been composed. In about the same period the conception of a unique text, produced once upon a time by an author and afterwards merely reproduced, received a further powerful stimulus from the invention and spread of printing. This approach to ancient texts is still with us, and for good reason. As much as the techniques and goals of editing and interpretation have changed, the basic problem remains: we have no autographs of Plato or St. John. Sumerologists, however, have a data set that differs fundamentally from what the humanist scholars were faced with. Compared with the material with which classicists work, the corpus of traditional Sumerian texts may seem poor. We lack the broad variety of philosophical speculation, the self-reflection, and the spectrum of scholarly and scientific texts that make the ancient Greeks so fascinating. What we do have, however, are contemporary sources. We have direct evidence of how our sources were used, where they were used, and sometimes even by whom. The material side of our sources, their character as archaeological objects, calls for a much richer approach than what traditional text criticism has to offer. Not only the text, but also the object-the clay tablethas a story to tell. We do not need to establish one fixed version of Proverb Collection 2, because the sources tell us that Proverb Collection 2 was a flexible text. We do not need to identify the best manuscript, because every single manuscript, even the most aberrant, tells a story about how it was used, understood or misunderstood, discarded, re-used, or carefully kept.
In practice this means that we may try to look at lexical and literary texts as a synchronic corpus. The educational texts from Nippur-be they literary, lexical, or proverbial-belong together in a single educational system. They share a functional, physical, historical, and presumably cognitive background. Ideally, understanding of a single composition involves understanding of the whole corpus and the structure of that corpus. Questions of text production, tablet use, the discarding of tablets, and the archaeological background of textual finds provide a kind of contextualization of which most scholars working on ancient cultures can only dream. An approach like this implies a reversal of orientation. The question of the origin and date of composition becomes less important, and more emphasis will be put on the question of use and reception. Not because reception is more in vogue now, but because our material provides immediate evidence for such investigations. This way of looking at texts is hardly new in Assyriology. It finds a parallel in the so-called archival approach to administrative texts.
One of the responsibilities of Sumerology and Assyriology will be to continue to develop a methodology that is tailor-made for the strengths and weaknesses of our material. The non-applicability of much of the traditional understanding of what a text is and how it should be read gives our field a relevance for neighboring disciplines that goes far beyond the isolated survivals of Mesopotamian cultural phenomena.
PART II: CORRECTIONS, JOINS, COLLATIONS, AND ADDITIONS
One of the great advantages of a corpus publication such as the one under discussion here is that it greatly enhances the chances of identifying new duplicates. Several such pieces were found during my work on Nippur lexical texts. Since my approach to school texts, as outlined above, is in an important way dependent on the material appearance of tablets, I have worked through the catalogues in Alster's book and checked the descriptions. Some of the information included below (in particular, museum numbers) is derived from a catalogue of 2N-T and 3N-T texts, kept in the University of Pennsylvania Museum. 
